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Art and Design Curriculum Rationale

Curriculum intent
We have structured our Art and Design curriculum so that pupils develop progressively as artists from EYFS to Year 6. Our curriculum is based on the Kapow Art and Design condensed pathway, which provides a carefully sequenced balance of drawing, painting and mixed media, sculpture and 3D, and craft and design.
Art is taught in three focused half-term blocks each year:
Autumn 1 → Spring 1 → Summer 1
Design and Technology is taught in the alternating half terms. This gives both subjects a distinct identity and sufficient curriculum time for pupils to explore, practise, develop, create and evaluate rather than experiencing short or fragmented activities.
Our key curriculum principle is:
explore materials and make marks → develop control and technique → apply skills purposefully → make increasingly independent artistic choices → communicate ideas with confidence and personal meaning.
We make purposeful connections with History, Geography and the wider curriculum where these genuinely enrich artistic understanding. However, Art remains a distinct discipline. We do not move units simply to create a topic link if doing so would weaken progression in artistic knowledge, techniques or processes.

Whole-school Art and Design overview
	Year
	Autumn 1
	Spring 1
	Summer 1

	EYFS
	Drawing: Marvellous Marks
	Painting & Mixed Media: Paint My World
	Sculpture & 3D: Creation Station

	Year 1
	Drawing: Exploring Line and Shape
	Sculpture & 3D: Paper Play
	Painting & Mixed Media: Learning About Paint and Brush Control

	Year 2
	Drawing: Understanding Tone and Texture
	Painting & Mixed Media: Colour Mixing
	Sculpture & 3D: Clay Houses

	Year 3
	Drawing: Developing Drawing Skills
	Craft & Design: Ancient Egyptian Scrolls
	Sculpture & 3D: Abstract Shape and Space

	Year 4
	Drawing: Exploring Tone, Texture and Proportion
	Painting & Mixed Media: Light and Dark
	Craft & Design: Fabric of Nature

	Year 5
	Sculpture & 3D: Interactive Installation
	Drawing: Depth, Emotion and Movement
	Painting & Mixed Media: Expressive Portraits

	Year 6
	Craft & Design: Photo Opportunity
	Drawing: Expressing Ideas
	Sculpture & 3D: Making Memories




EYFS: establishing artistic foundations
In EYFS, children develop the foundations for later artistic learning through Drawing: Marvellous Marks, Painting and Mixed Media: Paint My World, and Sculpture and 3D: Creation Station.
Children explore a wide range of tools, materials and processes. They learn that different movements and tools create different marks; experiment with colour and paint; explore abstract and figurative work; manipulate playdough and clay; and begin creating in two and three dimensions.
The emphasis is on exploration, sensory experience, creativity and developing control, while introducing appropriate artistic vocabulary.
This provides the foundations pupils need for more systematic development of drawing, painting and sculpture in KS1. 

KS1: developing control of materials and techniques
Year 1
Year 1 begins with Exploring Line and Shape.
This is an appropriate bridge from EYFS because pupils move from exploratory mark-making towards increasingly deliberate use of line and shape. They study artists including Bridget Riley and Paul Klee and begin using artistic choices more purposefully.
Paper Play then introduces pupils to three-dimensional construction. Pupils learn to manipulate paper and card through folding, rolling and scrunching and progress towards collaborative sculpture.
The year culminates with Learning About Paint and Brush Control, where pupils develop greater control of brushes, brushstrokes and colour mixing before applying these skills purposefully.
The progression is therefore:
mark-making → controlled drawing → manipulation of materials → controlled painting and colour. 

Year 2
Year 2 increases technical demand.
In Understanding Tone and Texture, pupils move beyond Year 1 line and shape to explore how marks can suggest texture, light and dark. They build drawings from basic shapes, add detail and begin using shading purposefully.
Colour Mixing develops pupils’ understanding of primary and secondary colours and introduces more deliberate colour theory and expressive use of paint.
Clay Houses then develops three-dimensional technique. Pupils learn how clay can be shaped and joined and apply specific sculptural processes to produce a finished clay piece.
Across KS1, pupils therefore progress from exploration towards increasing control and intentionality.

KS2: increasing technical competence and artistic independence
Year 3: consolidating drawing and broadening artistic processes
Year 3 begins with Developing Drawing Skills.
This deliberately strengthens observational drawing, shape, tone, pattern and texture before pupils encounter increasingly sophisticated artistic demands later in KS2. Pupils also begin translating ideas into digital artwork, broadening their understanding of how artists can work.
Kapow’s second unit is Ancient Egyptian Scrolls, which introduces papermaking, scale, colour, pattern and craft processes.
There is a curriculum issue here that we should be explicit about: your pupils study Ancient Egypt in Year 5, not Year 3. 
We should not move this Art unit into Year 5 solely to make the topic match. Its artistic content is designed at the Year 3 stage of Kapow’s progression. Instead, the historical context should be taught sufficiently within the Art unit to enable pupils to understand the artistic tradition being studied.
The year culminates in Abstract Shape and Space, where pupils move from two-dimensional work into increasingly sophisticated three-dimensional construction, considering positive and negative space and creating free-standing structures.
This provides an important step towards the more complex sculptural and installation work encountered later.

Year 4: increasing realism, tone and design application
Year 4 begins with Exploring Tone, Texture and Proportion.
This builds directly on earlier drawing. Pupils now combine shading, mark-making, composition and proportion to create more realistic and expressive outcomes.
Light and Dark transfers pupils’ developing understanding of tone into painting. Pupils explore highlights, midtones and shadows, create tints and shades and consider how light affects form, mood and appearance.
This creates a particularly strong progression:
Y2: recognise and create tone
→ Y3: develop even tone and observational accuracy
→ Y4: use tone, texture and proportion deliberately in drawing
→ Y4 painting: transfer understanding of tone into colour, light and form.
Fabric of Nature then broadens pupils’ experience into textile-based craft and design. Pupils use flora and fauna as a stimulus and develop drawings into repeating patterns suitable for fabric.
Although your Year 4 Geography does not study rainforests specifically, pupils encounter wider geographical and environmental knowledge across the curriculum. The natural-world context can enrich the unit without requiring an artificial topic match. 

Year 5: scale, expression and increasingly personal response
Year 5 marks a significant increase in conceptual and artistic independence.
Interactive Installation introduces pupils to sculpture on a different scale. Rather than simply 
constructing an object, pupils consider:
· purpose and design brief; 
· scale; 
· environment and display; 
· viewer experience; 
· interaction. 
This builds appropriately on Year 3’s free-standing abstract sculpture and develops towards the personal sculptural work of Year 6.
Depth, Emotion and Movement develops drawing beyond technical representation. Pupils explore how line, shading, composition and printmaking can communicate emotion and movement, drawing inspiration from artists including Charlie Mackesy and Elizabeth Catlett.
This represents an important shift:
drawing what we see → controlling how we represent it → using drawing deliberately to communicate feeling and ideas.
The intended third unit, Expressive Portraits, provides the painting and mixed-media dimension of the Year 5 curriculum. The Kapow document supplied identifies this as forthcoming, so its availability should be checked before implementation. 

Year 6: communicating ideas and developing artistic voice
Year 6 represents the culmination of the primary Art curriculum.
Photo Opportunity broadens pupils’ understanding of artistic media through photography. Pupils explore composition, scale, colour and image manipulation and respond to a design brief using digital media.
This demonstrates that contemporary artistic practice extends beyond traditional drawing and painting.
Expressing Ideas is deliberately more conceptual. Pupils explore street art and environmental themes and use perspective, scale and proportion to communicate a message about sustainability and the environment.
This creates a particularly meaningful connection with Year 6 Geography, where pupils study climate change and sustainability. The connection is authentic because geographical knowledge gives pupils something meaningful to communicate, while the learning and outcome remain distinctly artistic. 
Finally, Making Memories is ideally positioned in Summer 1 of Year 6.
Pupils reflect on their primary school experiences through sculpture and assemblage, selecting meaningful objects, materials and symbols to create a personal memory box.
This is an appropriate culmination because pupils are no longer simply following a prescribed artistic process. They draw on accumulated knowledge of:
materials + construction + composition + symbolism + personal meaning + artistic intention
to create an increasingly individual response.

Drawing as a progression spine
Drawing is a particularly important thread running through the curriculum.
It develops progressively as follows:
EYFS: exploratory marks and observational beginnings
↓
Y1: line and shape
↓
Y2: tone and texture
↓
Y3: observation, shape, controlled tone, pattern and detail
↓
Y4: tone, texture, proportion and composition
↓
Y5: depth, emotion and movement
↓
Y6: perspective, scale, proportion and communicating ideas.

Drawing is also used beyond designated drawing units as a tool for observation, planning, recording, experimentation and developing ideas.
This ensures pupils understand drawing not simply as producing a finished pencil picture, but as a fundamental way in which artists think, investigate and communicate.

Painting and colour progression
Painting develops from:
EYFS: exploratory painting and discovering colour mixing
↓
Y1: brush control, brushstrokes and purposeful colour choices
↓
Y2: primary/secondary colour theory and expressive colour
↓
Y4: tints, shades, highlights, midtones, shadows and creating form
↓
Y5: increasingly expressive and individual mixed-media application.

Pupils therefore revisit painting with increasing technical and conceptual sophistication rather than repeating the same experiences.

Sculpture and 3D progression
Three-dimensional work develops from:
EYFS: manipulating playdough and clay
↓
Y1: manipulating paper and card into simple 3D forms
↓
Y2: shaping and joining clay
↓
Y3: abstract form, positive/negative space and free-standing structures
↓
Y5: installation, scale, environment and viewer interaction
↓
Y6: assemblage, symbolism, personal meaning and memory.

This creates a particularly strong progression from manipulating materials towards using three-dimensional form to communicate increasingly sophisticated ideas. 

Sketchbooks and the artistic process
Sketchbooks should be central to Art from Year 1 onwards.
They are not simply presentation books containing finished work. They should provide evidence of the artistic process:
explore → observe → practise → experiment → record → develop → make choices → create → reflect.
As pupils progress through school, we expect increasing independence in how they use sketchbooks.
In KS1, teachers provide more structure and model how artists record and develop ideas.
In lower KS2, pupils increasingly annotate, compare, experiment and make choices.
By upper KS2, sketchbooks should demonstrate greater individuality, purposeful experimentation, refinement and evidence that pupils can explain why they have made particular artistic decisions.
The quality of a sketchbook should therefore be judged by the thinking and artistic development it reveals, not by whether every page is neat or identical.

Artists and cultural breadth
Pupils encounter artists, designers and artistic traditions from different periods, cultures and contexts.
The Kapow curriculum includes, among others, artists and influences such as Bridget Riley, Paul Klee, Louise Bourgeois, Alma Thomas, Gillian Ayres, Frank Bowling, Rachel Whiteread, Anthony Caro, Ruth Asawa, Sarah Graham, Nicola McBride, Beatriz Milhazes, Charlie Mackesy and Elizabeth Catlett, alongside traditions such as Ancient Egyptian art, mosque architecture, textile design, street art and contemporary installation.
This breadth is important because pupils should understand that there is no single type of artist or single way to make art. 
Artists are studied to illuminate artistic concepts and possibilities, not simply as biographies to remember or pictures to copy.

Purposeful cross-curricular connections
Our approach is:
Artistic progression comes first; curriculum connections are made where they deepen learning rather than simply make topics match.
The most meaningful connections include:
	Art
	Wider curriculum connection

	Y1 Exploring Line and Shape
	Can draw naturally on objects and visual material from History: Toys

	Y3 Ancient Egyptian Scrolls
	Builds cultural/art-historical knowledge that will later be retrieved when pupils formally study Ancient Egypt in Y5

	Y4 Fabric of Nature
	Connects with environmental and geographical understanding of flora, fauna and global environments

	Y5 Interactive Installation
	Can draw on pupils’ increasingly sophisticated understanding of place, monuments, heritage and public space

	Y6 Photo Opportunity
	Can use Liverpool and pupils’ local environment as meaningful photographic subject matter

	Y6 Expressing Ideas
	Strong connection with Geography: climate change, sustainability and human impact

	Y6 Making Memories
	Strong culmination of primary experience and transition



Our History curriculum has a particularly strong local Liverpool thread - from the Beatles and Kitty Wilkinson through Victorian Liverpool, the Three Graces, WWII, slavery and Liverpool achievement - while Geography progressively develops understanding from the local area towards global environments, sustainability and changing landscapes. These provide rich stimuli for artistic work without replacing the disciplinary content of Art. 

How we understand progression
Progression in Art is not demonstrated simply by changing materials or producing increasingly elaborate finished products.
We expect development across five interconnected areas:
Drawing and observation:
explore marks → control line and shape → represent tone/texture → develop proportion → communicate movement/emotion → express ideas.
Materials and techniques:
explore → handle with control → select appropriately → combine → manipulate → use independently and purposefully.
Ideas and creativity:
respond → imitate and experiment → develop → make choices → refine → communicate personal intention.
Knowledge of artists and art:
encounter → describe → compare → make connections → analyse influence → use understanding to inform personal work.
Evaluation:
talk about work → identify choices → explain effects → evaluate and refine → justify artistic decisions.
The expected journey is therefore:
EYFS – explore
→ KS1 – control and experiment
→ Lower KS2 – develop and apply
→ Upper KS2 – select, refine, communicate and express.

Implementation and monitoring
Our curriculum overview establishes the agreed whole-school sequence. Teachers use Kapow planning as the core resource while maintaining the intended progression and adapting teaching appropriately to pupils’ needs.
We expect lessons to provide sufficient time for pupils to:
look closely → learn about artists/artistic practice → explicitly learn techniques → practise → experiment → develop ideas → create → reflect.
Finished products alone are not sufficient evidence of a strong Art curriculum. We look for what pupils have learned and become able to do.
Assessment is primarily formative and should consider pupils’ developing:
· knowledge of materials, processes and techniques; 
· control and application of skills; 
· use of artistic vocabulary; 
· understanding of artists and artistic traditions; 
· ability to develop and refine ideas; 
· increasing independence and artistic intention. 

We monitor implementation through sketchbooks, finished work, pupil voice, lesson visits and discussion with staff. Particular attention is given to whether pupils can explain what they have learned previously, how this supports their current work and how their artistic competence is developing over time.





Our curriculum journey
EYFS – explore marks, colour, materials and form
↓
KS1 – develop control and learn foundational techniques
↓
Lower KS2 – refine observation, tone, proportion, composition and construction
↓
Upper KS2 – select and combine techniques with increasing independence
↓
Year 6 – use artistic knowledge and skills to communicate ideas, messages and personal meaning

Our Art and Design curriculum therefore provides breadth without sacrificing depth, creativity built on secure knowledge and technique, and meaningful curriculum connections without compromising disciplinary integrity.
The Kapow plan itself shows this cumulative development clearly: for example, drawing progresses from Y1 line and shape, through Y2 tone and texture, Y3 observational drawing, Y4 proportion and composition, Y5 emotion and movement, to Y6 communicating ideas through perspective, scale and proportion. Its sculpture pathway similarly moves from basic manipulation and joining towards abstract form, installation, symbolism and personal meaning. 
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